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quantitative research method on data of 433 students from 4 secondary schools and 12 branches of
public schools of Kütahya provincial directorate of education. The data of the study consisted of the
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Kemalism course in the 2017-2018 academic year and the LGS success scores of the same course. In
the analysis of the data, firstly, a correlational analysis was applied and then regression analysis
was performed. As a result of the research, a positive, statistically significant relationship was
found between .54 and .72 between the first and second written exam achievement scores of the
History and Revolution and Kemalism courses of the fall and spring semester. According to the
other result, the first and second written exam success scores in the fall semester together explain
48% of the LGS achievement score significantly. Discussion and suggestions were made based on
the results of the research.
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Introduction
The needs and living standards of humankind, from their own existence to the present day, are
continuously making progress. This progress has also made it necessary for man to change and renew himself
in a positive way. In addition to this, along with socialization, the responsibilities and certain behaviours
expected from the person have come to the fore as part of this necessity. In order to ensure its continuity,
society has introduced important rules, and these rules have guided the self-development and progress efforts
of individuals. The most important area shaped by these efforts has been the field of education.
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In this respect, education shows the necessary activities for the individuals to have the knowledge and
skills and the formation of their personalities. Education is a social institution and all social institutions realize
themselves through certain social units. The social unit formed by education as a social institution is called the
“Education System” (Hesapçıoğlu, 1998). Education systems also provide students with the ability to live in
harmony with the environment through integration with the communities they belong to.
The education system consists of elements such as input, process, output, environment, and feedback
as in all other systems. These systems include a number of subsystems. The subsystems of the education
system are education levels (Yavuz and Derinbay, 2014). In order to meet the needs of the society, today's
Turkish Education System consists of 12 years of compulsory education, in which the individual obtains the
citizenship knowledge and skills required by the age, including primary school (4), secondary school (4) and
high school (4) and also higher education levels of different levels and periods. The evaluation of the students
studying in these levels is another part of the system that should be dealt with.
In our education system, examinations are conducted to determine the extent to which the targeted
gains have been achieved by the students, and with the scores obtained as a result of the exams, the students
are allowed to pass to the next educational institution. Exams that are applied are required for two reasons.
First, the number of students applying to enter the educational institution is higher than the current quota,
and the second one is the preferred educational institution that wants to determine the most suitable ones
among these students. These examinations which are conducted are important in terms of controlling,
controlling, objectively measuring and evaluating the educational activities, ensuring supply-demand balance
and determining the targets for the future (Erdoğan, Çiftçili and Meşeci, 2010). In any country, such tests which
are performed are criticized by many sections of society. In spite of all these complaints, exams are essential
for accurate decisions about students. Society knows two types of exams in practice. The first one is the exams
which are developed and activated by teachers in order to measure the student's school success and the exams
which include the application of tests called teacher-making. The second one is centrally designed and
implemented exams (Büyüköztürk, 2016; Demirel, 2008). The exams which are used in the transition to
secondary education of our children and which are known as LGS and are known as YGS and LYS, in brief,
are examples of this type of examination.
In the last 50 years, the transitions between school levels are mostly provided by applications in the
form of selection and placement tests. These transitions between educational levels were changed from time
to time with the effect of political and social agenda. With these change efforts to meet the needs of society
and the individual, it was aimed to provide individual, institutional and social transformations in education
processes (Fındıkçı, 1998). Also in Turkey, exams such as LGS, YGS, LYS, which are the focus of discussion by
relevant and irrelevant broad groups of society and where criticism arrows are directed, are the examinations
used for the purpose of ranking the students through the scores obtained. The purpose of these types of
examinations is to sort the students according to their success and to place them in specific schools or
programs. In our country, the results of almost all exams applied at the national level are used for leveldetermining purposes.
In Turkey, the history of high school transition from secondary school exams dates back to 1955. In these
years, colleges offering education in a foreign language accepted their students according to their exams and
since 1964, Science High Schools and since 1985, Anatolian Imam Hatip High Schools and since 1990,
Anatolian Teacher High School and The Social Sciences High School, which started to operate in 2003, got
involved in the acceptance of students through examinations. In 1999, within the scope of the eight-year
uninterrupted education, when the secondary levels of these high schools were closed down and Super High
School classes were opened in the normal high schools, all the schools accepting students depending on the
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results of a single examination came to agenda and firstly, since 2000, Entrance Examination for High Schools
(LGS) has been implemented.
Secondary Education Selection and Placement Exam (OCS) in 2004, Level Determination Exam (SBS) in
2008 and the Transition from Basic Education to Secondary Education Exam in 2013-2014 academic year
(TEOG), respectively and finally, in 2018, the Transition System for High Schools (LGS) was put into practice
(MEB, 2018). With this examination, students studying in the 8th grade of public and private secondary
schools, imam hatip secondary schools and temporary education centres (GEM) were aimed to be placed to
science high schools, social sciences high schools, educational institutions that implement projects
and Anatolian technical programs of vocational and technical Anatolian high schools.
As mentioned above, the historical changes of the high school transition from secondary school exam
in Turkey have brought many innovations and discussions to the agenda. This led many researchers to
conduct many types of research about the features of the exams such as the content, validity and reliability of
each exam put into place, the validity, scope and classification validity, comparison with other central exams,
discussions about the elimination of the exam, the suitability of the exam questions to the program, the success
and the student workbook, factors affecting the nature of the questions (Bakırcı and Kırcı, 2018; Başol and
Zabun, 2014; Çevik, 2009; Dinç, Dere and Koluman, 2014; Dinç, Uzun and Shepherd, 2014; Duban and Arısoy,
2017; Erol, 2015; Erol, 2016; Gündüver and Göktaş , 2011; Guzeller, 2005; Guzeller and Kelecioglu, 2006;
Kahveci, 2009; Karadeniz, Eker and Ulusoy, 2015; Karadeniz, Er and Tangulu, 2014; Karakoc and Köse, 2018;
Koğar and Aygun, 2015; Ormancı, Çepni and Ülger , 2018; Özden, Akgün, Çinici, Sezer, Yıldız and Taş, 2014;
Özkan, Güvendir and the Seller, 2016; Özkanve Özdemir, 2014; Sarıer, 2010; Şad and Şahiner, 2016; ; Yavuz,
2010; Yigittir and Caliskan, 2013).
It can be said that some of these researches are studies to predict the success of the students in the
transition to high school examinations. It is observed that studies towards predicting the success of OKS, SBS
and TEOG applied at the entrance to high schools are more likely to focus on variables such as exam anxiety,
special course, perfectionism, parental attitudes, income, gender, which affect success (Aslan, 2017; Başol and
Zabun, 2014; Erol, 2016; Önder, 2016; Özdemir, Yakar and Yavuz, 2017). In addition, it can be said that the
number of researches for predicting mathematics success in TEOG examination on a course basis is relatively
higher than the other courses (Çelikel and Karakuş, 2017; Dulkadir, 2017; Kesici and Asilioglu, 2017; Yavuz,
Odabas and Ozdemir, 2016). This study is highly important in terms of determining the relationship between
the success of the LGS exam and the written exams given by the teachers in relation to the History of
Revolution and Kemalism course, and it is also very important that the results of the written exams determine
how much of the variance in LGS success. In addition, the fact that this study was carried out on the first LGS
exam data is important in terms of shedding light on future studies on the LGS exam. In this sense, the aim of
this study is to predict the History of Revolution and Kemalism course LGS success of the 8th-grade secondary
school students. For this purpose, the following sub-problems were sought.
1.

Is there a statistically significant relationship between the students' first and second written exam
success scores during the fall and spring semesters and LGS success?

2.

Do the first and second written success scores of the Fall and Spring semesters of the History of
Revolution and Kemalism course significantly predict LGS success separately and in groups?
2.1. Are the students' first written exam success scores in the fall semester of the History of Revolution
and Kemalism course a significant predictor of LGS success?
2.2. Are the students' second written exam success scores in the fall semester of the History of
Revolution and Kemalism course a significant predictor of LGS success?
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2.3. Are the students' first and second written exam success scores in the fall semester of the History
of Revolution and Kemalism course a significant predictor of LGS success?
2.4. Are the students' first written exam success scores in the spring semester of the History of
Revolution and Kemalism course a significant predictor of LGS success?
2.5. Are the students' second written exam success scores in the spring semester of the History of the
Revolution and Kemalism course a significant predictor of LGS success?
2.6. Are the students' first and second written exam success scores in the spring semester of the
History of the Revolution and Kemalism course a significant predictor of LGS success?
2.7. Are the students' first and second written exam success scores in the fall and spring semester of
the History of Revolution and Kemalism course a significant predictor of LGS success?

Method
Research Model
In this study, it was aimed to predict the success of LGS success of the 8th-grade students of the
secondary school on the History of Revolution and Kemalism course and for this; the research was conducted
by relational research method. In the correlational research method, the relationship between two or more
variables is examined (Fraenkel and Wallen, 2000). Relational research is the study of the relationship between
two or more variables without any interference in these variables (Neuman, 2006).
Study Group
The population of the study consists of 58 secondary schools and 14,203 students in the city centre of
Kütahya. The sample was determined according to the appropriate sampling method. The sample of the study
consisted of 433 students from 4 secondary schools and 12 branches in the public schools of Kütahya Provincial
Directorate of National Education. The descriptive data for sampling are presented in Table 1.

Secondary
School

Third
Secondary
School
Fourth
Secondary
School
Total

r

Gender

Second

Gender

School

Gender

First
Secondary

Gende

Demographic Features

Frequency

Percentage

Table 1. Demographic Features of Students Participating in the Research

Female

23

69.7

Male

10

30.3

Total

33

7.6

Female

43

43.9

Male

55

56.1

Total

98

22.6

Female

44

51.2

Male

42

48.8

Total

86

19.9

Female

99

45.8

Male

117

54.2

Total

216

49.9

433

100

Fall

Fall

1st

2nd

written

written

exam

exam

91.36

83.18

77.27

77.27

87.88

80.77

73.28

68.65

79.32

76.33

70.49

76.83

58.36

76.10

73.37

79.44

84.56

74.52

77.09

83.10

Spring 1st
written
exam

Spring
1st
written
exam

L
G
S
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When Table 1 is examined, it is seen that schools have at least 33 and at most 216 students in the student
numbers variable. According to the gender variable, it is seen that 48% (209) of 433 students are female and
52% (224) of them are male students.
Data Collection Tools and Data Collection Process
The data of the study were collected in two stages. Firstly, following the announcement of LGS exam
results on 30 June 2018, in the 2017-2018 academic year, 8th grade the History and Revolution and Kemalism
course written exam success scores were obtained with the gender variable provided that the identity
information of the students was kept confidential from the slips taken by the social studies teachers from the
e-school. Subsequently, the number of correct answers of the questions towards the LGS of the same course
from the school administration was obtained.
Data Analysis
Pearson correlation coefficient and regression analyses were applied to the obtained data. These
analysis techniques were used because the data met the necessary assumptions of parametric tests. Statistical
analyses were performed using SPSS Statistics. In the data, the values outside of the + and -2 standard
deviations at .05 significance level should be below 5% (Çokluk, Şekercioğlu and Büyüköztürk, 2010). At the
.05 significance level, there are 5 values outside the +2 and -2 standard deviations. When the data structure is
examined, it is seen that this number is met. It was observed that the data showed normal distribution
characteristics and P-Plot graph and histogram graphs showed normal distribution characteristics. In addition,
data from the scatter plot was found to be distributed close to homogeneous (Büyüköztürk, 2006; Yurdugül
and Askar, 2008). There should be no high correlation between the predictive variables (Tavşancıl, 2005). There
is a moderate relationship between the predictive variables. The Durbin-Watson coefficient should be between
1.5 and 2.5 (Kline, 2011). According to the results obtained in the analysis, there is no autocorrelation between
the predictive variables. Tolerance and VIF values were also analysed. Tolerance value should be above .01
and VIF value should be 10 or less (Tabachnick and Fidell, 2007). When Tolerance and VIF values are evaluated
together, there is no high correlation.
Findings
The descriptive statistics of the students about the History of Revolution and Kemalism course on LGS
exam are given in Table 2.
Table 2. Descriptive Data on LGS Exams of Students Participating in the Research
School

Exams

Sample

Min.

Max.

Mean

Standard Dev.

First Secondary School

LGS

33

50

100

87.88

14.949

Second Secondary School

LGS

98

10

100

76.33

23.436

Third Secondary School

LGS

86

0

100

73.37

23.445

Fourth Secondary School

LGS

216

20

100

83.10

19.074

When Table 2 is examined, it is seen that while two of the four schools (Ahteri İmam Hatip Secondary
School and Linyit Secondary School) have an average success in the 80-90 point range, while the success rate
of the other two schools (Atatürk Secondary School and Şule Mete Tetik İmam Hatip Secondary School) is
between 70-80 points in the success of the LGS exam, the History of Revolution and Kemalism course.
Findings related to the first sub-problem
Descriptive statistics regarding the relationship between first and second written exam success scores
and LGS success scores in fall and spring semesters are given in Table 3.
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Table 3. The relationship between the first and second written exam success scores and LGS success in the fall and
spring semesters
Fall Term

LGS
LGS

1 written exam
st

1

Fall Term 1st
written exam

Fall Term
2

nd

Spring Term

written exam

Spring Term

1 written exam

.568*

.551*

.655*

.541*

1

.676*

.660*

.641*

1

.634*

.581*

1

.710*

Fall Term 2nd
written exam
Spring Term 1st
written exam
Spring Term 2nd

1st

written exam

st

1

written exam
(p<0.01)

When the Pearson correlation coefficients given in Table 3 are analysed, it is observed that there is a
moderate and statistically significant and positive relationship between the fall semester first (r=.57, p<0.01)
and second written exam (r=.56, p<0.01) and the spring semester second written exam success scores (r=.54,
p<0.01) and the LGS success scores of the 8th grade students in the History of Revolution and Kemalism
course. However, there is a high level of a statistically significant and positive relationship between the first
and second written exam success scores and the LGS success scores (r=.66, p<0.01). One of the reasons why
the relationships encountered is at these levels can be teachers' thoughts about preparing students for the LGS
exam through written exam questions. Another possible reason can be that the contents and the measured
properties are similar.
Findings related to the second sub-problem
The analysis of the level of predicting LGS success of the first written exam success scores of the students
in the fall semester of the History of Revolution and Kemalism course is given in Table 4.
Table 4. The predictive level of the first written exam success scores of the History of Revolution and Kemalism course
in the fall semester
Variables

B

Std. Error

Constant

26.548

3.825

.648

.047

Fall Term 1st Written
Exam

ß

.568

R
.568

R2
.323

Adj. R2
.321

t

p

6.941

.000

14.326

.000

F
205.226*

*p<0.01

As it is seen in Table 4, the first written variable of the fall term predicted the success of LGS exam (R2
= .32, p <0.01). Approximately 32% of the variance in LGS exam scores of 8th-grade students in the History of
Revolution and Kemalism course is explained by the first written success points of the fall semester. This can
be explained by the similarity of the exams in terms of content.
The analysis of the level of predicting LGS success of the second written exam success scores of the
students in the fall semester of the History of Revolution and Kemalism course is given in Table 5.
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Table 5. The predictive level of the second written exam success scores of the History of Revolution and Kemalism
course in the fall semester
Variables

B

Std. Error

Constant

29.354

3.794

Fall Term 2nd Written
Exam

.630

.046

ß

.551

R

R2

Adj. R2

.551

.303

.302

t

p

7.737

.000

13.700

.000

F
187.680*

*p<0.01

As can be seen in Table 5, it was determined that the second written variable of the fall semester
predicted the success of the LGS test statistically (R2 = .30, p <0.01). It is seen that approximately 30% of the
variance in LGS exam scores of 8th-grade students is explained by the second written success scores of the
History of Revolution and Kemalism course made by teachers. This can be explained by the similarity of the
exams in terms of content as in the first articles.
The analysis of the level of predicting LGS success of the first and second written exam success scores
of the students in the fall semester of the History of Revolution and Kemalism course is given in Table 6.
Table 6. The predictive level of the first and second written exam success scores of the History of Revolution and
Kemalism course in the fall semester
Variables

B

Std. Error

Constant

17.853

3.963

.430

.062

.360

.351

.059

.307

Fall Term 1st Written
Exam
Fall Term 2

nd

Written

Exam

β

R

.611

R2

.374

Adj. R2

.371

t

p

F

4.505

.000

6.953

.000

5.929

.000

128.324*

*p<0.01

When Table 6 is examined, it is seen that when the fall term 1st written exam and fall term 2nd written
exam variables are considered as independent variables, it explains about 37% of the variance related to LGS
(R2 = .37, p <0.01). In the model, it is seen that the first written exam results of the fall semester and the second
written exam results of the fall semester are important predictors in explaining the variance in LGS exam
success. When the coefficients were taken into consideration, the relative significance of the predictor variables
on the LGS scores was the first written exam in the fall term (β = .36, p <0.01) and the second written exam in
the fall term (β = .31, p <0.01). One of the possible reasons for the low level of predictions of the second written
exam compared to the first written exam may be that the LGS subject distribution has less time.
The analysis of the level of predicting LGS success of the first written exam success scores of the students
in the spring semester of the History of Revolution and Kemalism course is given in Table 7.
Table 7. The predictive level of the first written exam success scores of the History of Revolution and Kemalism course
in the spring semester
Variables
Constant
Spring Term 1st Written
Exam

B
33.856
.657

Std. Error

ß

R

R2

Adj. R2

.655

.429

.428

2.678
.037

.655

t

p

12.642

.000

17.994

.000

F
323.770*

*p<0.01

As can be seen in Table 7, it was determined that the first written variable of spring term predicted the
success of LGS exam (R2 = .43, p <0.01). It is seen that approximately 43% of the variance in LGS exam scores
of 8th-grade students is explained by the first written exam success scores of the History of Revolution and
Kemalism course made by teachers. This finding may indicate that teachers are careful to prepare written
exam questions similar and close to LGS exam questions.
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The analysis of the level of predicting LGS success of the second written exam success scores of the
students in the spring semester of the History of Revolution and Kemalism course is given in Table 8.
Table 8. The predictive level of the second written exam success scores of the History of Revolution and Kemalism
course in the spring semester
Variables

B

Constant
Spring Term 2

nd

Written

Exam

Std. Error

30.969

3.767

.633

.047

ß

.541

R
.541

R2
.293

Adj. R2
.291

t

p

8.220

.000

13.367

.000

F
178.665*

*p<0.01

As can be seen in Table 8, the second written exam variable in the spring term predicts the success of
LGS exam statistically significant (R2 = .29, p <0.01) was determined. It is seen that approximately 29% of the
variance in LGS exam scores of 8th-grade students is explained by the second written exam success scores of
the History of Revolution and Kemalism course made by teachers. One possible reason for this may be that
the topics covered up to this writing have a smaller share in the distribution of subjects in the LGS exam.
The analysis of the level of predicting LGS success of the first and second written exam success scores
of the students in the spring semester of the History of Revolution and Kemalism course is given in Table 9.
Table 9. The predictive level of the second written exam success scores of the History of Revolution and Kemalism
course in the spring semester.
Variables
Constant
Spring Term 1

Exam

Std. Error

β

27.609

3.369

.548

.051

.546

.180

.060

.154

R

R2

Adj. R2

t

p

8.194

.000

10.656

.000

3.008

.003

F

st

Written Exam
Spring Term 2

B

nd

Written

.664

.441

.438

169.433*

*p<0.01

When Table 9 is examined, it is seen that when the first written spring and second written exam
variables of the spring term are considered as independent variables, it explains 44% of the variance related
to LGS (R2 = .44, p <0.01). In the model, it is seen that the first written exam results of the spring semester and
the second written exam results of spring semester are important predictors in explaining the variance in LGS
exam success. When the coefficients were taken into consideration, the relative significance of the predictive
variables on LGS scores was the first written exam in spring (β = .55, p <0.01) and the second written exam in
spring (β = .15, p <0.01). One of the possible reasons for this may be that the subjects covered by the LGS exam
are mostly involved in this period.
The analysis of the level of predicting LGS success of the first and second written exam success scores
of the students in the fall and spring semester of the History of Revolution and Kemalism course is given in
Table 10.
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Table 10. The predictive level of the second written exam success scores of the History of Revolution and Kemalism
course in the fall and spring semester.
Variables

B

Constant
Fall Term 1st
Written Exam
Fall Term 2nd
Written Exam
Spring Term 1

Std. Error

β

R

R2

Adj. R2

t

p

4.444

.000

2.882

.004

2.877

.004

17.068

3.841

.185

.064

.155

.168

.058

.146

.418

.056

.417

7.505

.000

.072

.062

.061

1.155

.249

.689

.475

.470

F

96.638*

st

Written Exam
Spring Term 2nd Written
Exam
*p<0.01

When Table 10 is examined, it is seen that when the variables of first written exam in fall semester,
second written exam in fall semester, first written exam in spring semester and second written exam in spring
semester are considered as independent variables, it explains about 48% of variance related to LGS (R2 = .48).
, p <0.01). In the model, it is seen that the results of the first written exam in the fall semester, second written
exam in the fall semester and first written the exam in the spring semester are important predictors in
explaining the variance in LGS exam success. When the coefficients were taken into consideration, the relative
importance of predictive variables on LGS scores was the first written exam in spring (β = .42, p <0.01), the
first written exam in autumn (β = .16, p <0.01) and the second written exam in autumn ( β = .15, p <0.01). When
all variables are employed, one of the possible reasons for the second written exam of the spring semester to
be meaningless in the model may be that the topics covered towards the end of the second semester have less
share in the central exam.
Discussion and Conclusion
In the LGS exam, while two of the four schools have an average success of 80-90 points in the success of
the History of Revolution and Kemalism course, the average of the other two schools is between 70-80 points.
There are many reasons for school differences in success in descriptive data as indicated in the literature. These
possible reasons can be any situations such as individual differences, motivation, self-regulation strategies,
attitude, examination-oriented stress level, selective attention skills, competence of educational resources in
the school, education level of parents, education expenditures for children, number of siblings, housing
income, having a working room (Aslan, 2017; Başol and Zabun, 2014; Dulkadir, 2017; Kesici and Aşılıoğlu,
2017; Okutan and Daşdemir, 2018; Özçakır Sümen and Çalışıcı, 2017; Önder, 2016; Yavuz, Odabaş and
Özdemir, 2016; Yüksel, Sevim and Çelimli, 2018).
As a result of the study, when the relationships between the variables obtained as a result of the research
were examined, it was seen that there was a medium level relationship between 8th grade students in the
History of Revolution and Kemalism course fall semester 1st written exam success scores, fall semester 2nd
written exam success scores and spring semester 2nd written exam success cores with the Revolution History
and Kemalism course LGS success scores and also seen that there was a statistically significant and positive
relationship between the 1st written success scores of the spring semester and the Revolution History and
Kemalism course LGS success scores. One of the possible reasons for the relationships encountered at these
levels may be the teachers' written exam questions and the ideas of preparing students for central
examinations (Çelikel and Karakuş, 2017). At the same time, as determined in the studies on the TEOG
examination, the central exam, curriculum, and student workbook compliance (Erol, 2015) may also be valid
for this exam and may have an important role in the results that have been reached in this case.
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At the end of the research, when 32% of the fall semester 1st written exam variable, 30% of the fall
semester 2nd written exam variable, 37% of fall semester 1st written exam and fall semester 2nd written exam
variables, 43% of the 1st term written exam variable, 29% of the 2nd term written exam variable, 44% of spring
term 1st written exam and spring term 2nd written exam variables and fall semester first written exam, fall
semester 2nd written exam, spring semester 1st written exam and spring term 2nd written exam variables are
assigned as an independent variable, in the LGS exam, it is observed that the variance about the success in the
history of Revolution and Kemalism was about 48%. In all these relationships, in non-predictable parts, as
indicated in the studies conducted on SBS, the activities to support extra-curricular learning (Gündüver and
Gökdaş, 2011; Karadeniz, Er and Tangülü, 2014; Sarıer, 2010; Şad and Şahiner, 2016), parental attitude (Ötken
and Anıl, 2016), perfectionism, test anxiety (Başol and Zabun, 2014), parents' educational background, and
monthly income of the family and daily working time of the students (Yavuz, 2010) may have been effective.
In cases where there is a low relationship, it is also determined in the previous researches about the
central examination (SBS), and some of the questions may not be related to the aim of the course, aiming at
the skills other than the main skills that the course aims (Tonga, 2014) and being away from the goal of
measuring the objectives of the program may have played a role (Çevik, 2009). Again in a study about TEOG,
the fact that the number of questions coming from the determined units was not directly proportional to the
number of gains and even not asking any questions from some units (Karadeniz, Eker and Ulusoy, 2015) may
be among the reasons of low relations. In the researches conducted on the Student Selection Examination for
Secondary Education Institutions (OKÖSYS), it is seen that the social studies subtest is not effective in both
predicting and classifying or less effective than other tests. (Guzeller and Kelecioglu, 2006).
Results similar to those of the written exam scores predicting central exam scores have been reported in
previous studies on central examinations (Güzeller, 2005; Sarı, 2018). In a study conducted on the TEOG centre
exam, it was found that the variable predicting the success of the TEOG exam in Turkish, mathematics, science,
religious culture and moral knowledge and social studies subtest was written exam variable (Karakoç and
Köse, 2018). Similarly, in previous studies related to central examinations, situations (in the context of TEOG)
such as the form of the central examination, the number of questions (Özkan and Özdemir, 2014), the method
of examination, the type of question which are similar to the written exams of the mentioned course, and
coherence with the course syllabus and activities (Akman, 2017; Erol, 2015; Erol, 2016; Özkan and Karataş,
2016; Yapıcı, 2016), and at the same time, (in the context of SBS) in part, may also be valid for this exam to
ensure coverage validity. This may be one of the possible reasons for the results we have reached. Therefore,
it can be said that the findings obtained in the research coincide with the literature.
Based on the discussions above, it is important from two perspectives that the results of the written
exams prepared by the teachers are an important predictor of the LGS exam sub-test results of the related
course. First, it is an indication that the written exam questions prepared by the teachers fit the purpose of the
LGS exam questions. The second importance is that it provides information on the scope validity of the central
examination for the transition to high schools. Conducting this study in a more comprehensive way in order
to predict the success of LGS in the 5th, 6th, 7th and 8th-grade course successes will both increase the
widespread effect of the research and will contribute to revealing the principle of stratification of the content
emphasized in the curriculum.
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